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Introduction
Impact46 prepared this report with the purpose to outline the progress of the Pintar Pemimpin Leadership
Programme for Schools (PPLPS), over the period October 2020 - April 2021.
During such period, the Programme provided School Leaders across Malaysia with online support in key areas
of leadership, enabling them to lead their schools more effectively regardless of the challenging circumstances
(such as school closures) brought about by the pandemic. Achievements at the level of school leaders will in
turn bring about an indirect, positive impact on teachers and students.

The PPLPS program is organized by:

This program is funded by:

1. Key Findings

The Programme delivered significant impact, especially considering the context of the pandemic
and the inherent challenges to coordinate and implement the Programme with a large number of
schools across Malaysia.

We observed positive results of the Programme on School Leaders at the three levels of direct
support: (1) Strategic Leadership, (2) Operational Leadership and (2) Leading with Technology.

School Leaders also made major progress in implementing actions planned as part of their School
Improvement Development Plans and in introducing new apps or tech to support administrative
functions and learning activities in schools.
It may still be early to fully appreciate the indirect impact of these actions. Yet, based on initial
evidence, these resulted in some improvements in Teachers’ tech-savviness and motivation, as well
as in an increase in Students' access, attendance and participation in classes and extracurricular
activities..

Based on the progress so far, there seems to be significant potential to scale the Programme’s
impact by:
1. deepening the results obtained so far with a selected pool of committed schools, and
2. replicating this programme in other schools across Malaysia (and beyond).
Notwithstanding the ongoing challenges presented by the pandemic, there is evidence that the
Programme should be able to reinforce and deepen the positive impact generated over the past six
months.
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2. Methodology
Assessing the Impact of the Programme
Impact measurement
In collaboration with PEMIMPIN GSL, Impact46 defined seven output-level Key Performance Indicators
(KPIs) to track the progress of the PPLPS Programme. These are proxies of the impact of the Programme
at the level of direct beneficiaries, School Leaders, and indirect beneficiaries Teachers and Students,
captured by three additional outcome-level KPIs. The KPIs have been used as reference for the surveys
and interviews conducted during the first phase of the Programme.

Monitoring process
The monitoring process for the first batch of schools taking part to the Programme is structured along
five interactions with School Leaders, including: (1) a baseline survey, (2) an endline survey, (3) a series of
structured Interviews with selected School Leaders, (4) a 6 months post-programme survey and (5) a
series of structured interviews with selected School Leaders 6-months post-programme. The qualitative
and quantitative information collected through this process serves as the basis for the analysis captured
in the mid-year progress report (April 2021) and for the final assessment of the Programme in the Annual
Report (November 2021).
This Progress Report is based on the analysis of the information collected through the initial three
monitoring touch points: baseline and endline surveys – conducted respectively in January and March
2021 -, and structured interviews conducted with six School Leaders in April 2021.

Unit of Analysis
The target for the first six months of the Programme (October 2020 – April 2021) was 75 schools.
Therefore, the baseline survey was sent to all schools. 66 schools completed the survey, resulting in an
88% response rate. 11 schools were phased out in March, before the endline survey, due to their
disengagement from the programme. So, the Endline survey was sent to 64 schools. 58 schools
completed the survey, resulting in a 91% response rate. A total of 17 schools did not follow through the
monitoring process - baseline to endline survey - (11 schools phased out + 6 schools that did not respond
to the endline).
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2. Methodology
Monitoring & Reporting Process
January 2021
Baseline Survey

March 2021
End Line Survey
6 structured interviews for Case Studies
(End of programme)

April 2021
Progress Report

October 2021
6-month post
Programme survey
3 structured interviews for Case Studies
(6-month post-programme)

November 2021
Final Report

Caveats
•

Both the surveys and interviews were conducted in Malay, in consideration of possible language
barriers using English; this resulted in PEMIMPIN’s team conducting the interviews (possibly
influencing the level of external validation of this report).

•

Surveys and interviews may have biases, such as possible nuances being lost in translation and
interpretation.

•

The surveys were as comprehensive as possible, while balancing the frequency, the depth of
information and the challenge of obtaining a satisfactory response rate.

•

Due to limitations in interacting directly with Teachers and Students, the monitoring relied on
School Leaders’ openness and the information shared is only partially verifiable.
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3. Programme Overview
The Programme

The Context
The Covid-19 pandemic and the subsequent

The Pintar Pemimpin Leadership Programme for

closure of schools have highlighted the gaps in

Schools aims to address these issues by

digital literacy among public educators in

bolstering the professional development of

Malaysia. School Leaders in particular struggled

School Leaders. The Programme aims to provide

to keep their schools running effectively during

School Leaders with on-going online support for

the crisis in terms of managing the learning loss

13 months in key areas of leadership to enable

of their Students and initiating and monitoring

them to lead their schools effectively regardless

the progress of e-learning in their schools.

of unexpected circumstances and crises.

Bespoke support for School Leaders is necessary

The Programme is divided into two phases,

for School Leaders to navigate leading their

approximately six months each. The first phase

schools effectively, through traditional and

was structured in 8 modules and the second

digital means.

phase in 4 modules.

“PEMIMPIN GSL gave us exposure to digital applications for teaching and learning.
There were many good technology applications shared in this program
that can be applied in schools”.
(Salasiah Binti Abdul Rahman, SK Merpati)
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3. Programme Overview

6
MONTHS
online training
programme
from October 2020
to April 2021

8

VIRTUAL WORKSHOPS
focusing on leadership strategies
and online tools which can be
used by senior leadership
teams in schools

75

250

from 13 states
across Malaysia were targeted and
attended at part of the
programme

from 64 schools

TARGET SCHOOLS

SCHOOL
LEADERS
who successfully
completed the programme

Through the outreached to 300 School Leaders* across
75 schools, the programme has the potential to impact
approximately:

3,000
TEACHERS

34,400
STUDENTS

5
WEBINARS
attended by 240 participants
nationwide, with guest speakers
featuring industry experts such as
former director of Institut Aminuddin
Baki Dato' Dr. Mehander Singh and
former education director-general
Datuk Dr. Habibah.

81%

COMPLETION
RATE
over 6 months.

11 schools did not attend
at least 4 of the sessions and
were phased out in March 2021

61

AVERAGE
NET PROMOTER
SCORE (NPS)
was rated for this programme
by 75 schools.
“NPS is the percentage of customers rating
their likelihood to recommend
a company, a product or a colleague”.
Score interpretation: 0-30: Good|30-70: Great|70-100:
Excellent

Notes on info graphic:
* These estimates are calculated using an average of 40 teachers and 400 students per school.
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4a. Impact Highlights: School Leaders
1. Strategic Leadership
In order to embed a strategic approach to leadership across schools, the Programme focused on two key objectives:

(1) supporting

School Leaders in defining a personalized School Vision statement that is specific to their school’s ambitions and incorporates a focus on
students’ outcomes and wellbeing as well as on the use of technology to support administrative and institutional functions; and (2)
establishing evidence-based decision-making process.

1.1 Personalized School Vision
While schools in Malaysia are to adhere to the vision provided by the Ministry of Education (MOE), this vision is a generic statement that
does not reflect the needs of individual schools. PEMIMPIN GSL (PGSL) worked with School Leaders to interpret the MOE vision for
education into a contextualized statement for the schools, reflecting accurately areas of improvement and long term goals of a given
school, while adhering broadly to the vision of the MOE.
Based on the shift in priorities brought by the pandemic, as part of the visioning work, PGSL focused in depth on two elements to be
addressed in the vision: (1) the effective usage of technology to ensure learning continues, and (2) student's learning loss and well being.
The visioning training took place in December 2020, before other content, to ensure the Programme could help School Leaders setting
the right direction for the schools first.
As expected, almost all schools (92% of baseline respondents) had a School Vision before
the start of the Programme. In fact, only 5 schools out of 66 had no School Vision before
the Programme.
Yet, from a rapid qualitative review of the ‘pre-programme School visions’ shared by the

100% of the schools

that completed
the programme had a vision
by April 2021.

School Leaders, approximately 76% of the schools were using the standard vision
statement provided by the Ministry of Education ‘Quality Education Begets Learned
Individuals for a Prosperous Nation’.
Only 11 schools (16% of baseline respondents) shared a personalized Vision, of which 5
had a specific focus on students’ outcomes/wellbeing and 5 both on students’
outcomes/wellbeing and on the use of technology as a tool to provide quality and

16% of schools had a

personalized vision before
the programme
vs. 85% by the end of the
programme

effective education as well as optimizing usage of educational resources.
The evidence collected from the baseline indicates 3 out of the 5 schools that did not have
a vision had one within the first three months of the Programme, bringing the percentage
of schools with a vision up to 97% (64 out of 66 baseline respondents).

78% Increase in

the number of schools
with a personalized vision
thanks to the programme

During the first three months of the Programme, 53 out of 66 (80%) of the schools participating in the baseline survey stated they revised
their vision to have a formal/personalized school vision. By the end of the programme 85% of schools formalized a personalized vision.
This included 55% of statements with a focus on students outcomes & wellbeing, 36% of visions including a focus on tech and 24% of
visions including a focus on both (students outcomes/wellbeing and tech).

“We did our school goals, missions and vision (during the workshop).
It has become our guideline to see what are the weaknesses in our school.
We also can identify what are the needs of our school from the School Self Evaluation session”.
(Puan Salfalaili, SK Taman Ria, about how the PPLPS support)
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4a. Impact Highlights: School Leaders
1.2 Evidence-based decision making process
Research shows that evidence-based decision making in Schools positively impacts teachers and students. Yet, while collecting a lot of data,
schools tend to refer to it minimally during decision making. Data is also difficult to refer to as most of the information collected is not
readily analyzed and articulated to relevant stakeholders to take action.
As part of the curriculum, PGSL focused its February training on how to collect and review relevant data in order to support timely and
informed decisions in schools.
According to the baseline survey, data-driven decision making was already part of the existing practices among the vast majority of School
Leaders before the Programme. In fact, 94% of School Leaders stated they were using data to inform their actions before October 2020. To
reinforce this, 81% of the School Leaders in the programme stated they had used data to inform their decisions in the month of March
alone.
Out of the 4 School Leaders who reported they were not using data to inform their actions, 3 stated doing so during the first four months of
the Programme. This brings the rate of School Leaders grounding actions on data to 98% of baseline respondents.
During the first 3 months of the programme, the top 3 actions supported by data - as

64 out of 66
School Leaders

reported by School Leaders among the options provided -, included:

● to monitor the development/ quality of Teaching and Learning

reported
using data to inform their
decisions

(86% of 64 respondents)
● to determine the online platform you want to use for Teaching and Learning
(83% of 64 respondents)
● to determine Teachers’ needs for support with online learning technology
(79% of 64 respondents)
While collecting data on teachers’ development and quality of teaching is no surprise,

as

this is expected to track Teachers’ performance, it is interesting to see many School Leaders
appear to collect data to choose the platform used for Teaching and Learning. Given this was
one of the focuses of the programme during the reporting period; this might be a result of

in the period
Oct. 2020 - Apr. 2021

the training conducted.
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4a. Impact Highlights: School Leaders
Interestingly, 42 out of 64 School Leaders used data to gather information about students’ wellbeing.

This answer

might be somewhat biased (by the fact this was an option provided among a small set of answers) but if true, this could be
a direct result of the training.
Finally, the graph below, shows that top three actions taken in the month of March,2021 by School Leaders backed by
evidence matched the ones for which they reported collecting data for to inform their decisions over the first for months
of the Programme.
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4a. Impact Highlights: School Leaders
2. Operational Leadership
The Programme supported School Leaders in developing online School Improvement Development Plans (SIDP) to
strengthen Schools’ operations. The PGSL focus on the SIDP is to operationalize the schools’ vision. Having this plan online
makes it accessible by relevant stakeholders for quick changes and actions.
The SIDP module took place after the vision one, in December 2020, and complemented the work focused on Strategic
Leadership, translating that into practical tools and actions. As part of the training, School Leaders broke down their
visions into a few Specific, Measurable, Achievable, Realistic, and Timely (SMART) Goals, which were further broken into
defined actionable steps in the SIDP to achieve their goals.

The PGSL Programme supported Schools that had no Improvement Development Plan to develop one and enabled the
transition to online SIDPs.

“By using the online SIDP, we can have live discussions with the team members
and get fast responses. We can make changes on the spot”.
(Ms. Puan Wardah, from SMK Sultan Abdul Aziz Shah, about the benefits of their online SIDP)

Before the start of the Programme, 80% of the schools (53 out of 66 baseline respondents) had a School Improvement
Development Plan (SIDP). Yet, only 7 SIDPs were online. By February 2021, with the support of the Programme, 6 out of 13
schools that had no SIDP had one (of which 2 online and 4 offline).
The number of schools with no SIDP went down from 7 before the start of the programme to 2 in April 2021. And, by the
end of the programme, the total number of schools with an online SIDP increased by 84% (from 7 to 44), with a total of
67% of the schools that completed the programme having an online SIDP.
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4a. Impact Highlights: School Leaders
Based on the interviews conducted in April with six School Leaders, most of them agreed that having an online SIDP
enabled them to simplify management. Moreover, they shared that this tool made it possible to:
•

acquire knowledge around a new live planning tool (and learn new terms used in planning, like: ‘milestone’).

•

have a clear structure and process for planning. The SIDP guides School Leaders in taking a closer look at the program,
identifying the strengths, weaknesses as well as areas of improvements of the program, and its impact on students.

•

align goals and actions, through the collaboration between Senior Leadership Team and Middle Leadership Team in
school.

•

have live discussions with the team members, eliminating the need of a physical meeting.

•

get fast responses and ensure multiple contributions can be captured simultaneously.

•

improve access to and sharing of information

•

facilitate people’s contribution and the sharing of ideas about issues, needs and actions.

•

reduce the paperwork.

“The SIDP provides a way for me to simplify strategic planning. When I received it, I was very
happy. I knew how to deal with issues in different stages. Now, within 20 minutes
I am able to form a PSO (Strategic Operation Plan). Now, I know the concept and the way to use it”.
(Pn Rosmi SMK Bandar Rinching, about the benefits of their online SIDP)
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4a. Impact Highlights: School Leaders
3. Leading with Technology
The pandemic halted all forms of physical interaction and caused school closures. In this context, PGSL saw the increased
need of using technology solutions to ensure the continuity of teaching and learning.
As the school system was unprepared for this sudden online shift, the Programme took the lead to ensure School Leaders
are exposed to and trained in integrating and implementing technology in their administrative and instructional duties
thereby exposing teachers to more innovative usage of technology that impacts students. A tech component was
integrated in all modules of the Programme, encompassing areas of strategic and strategic leadership.
As part of the KPIs, we looked at the degrees of impact the program had on ‘Leading with Technology’ going from
awareness creation and technical knowledge, to building the capacity to better use available tech and to identify and where possible - implement new technologies to support the work of School Leaders and teachers and ultimately the
learning of students. Finally, we looked at the issue of students’ access to online learning.

3.1 Changes in Tech awareness, knowledge and use
In the first three months of the programme, all of the School Leaders reported using technology to support at least one
of their key duties and almost all used technology to support multiple tasks. Not surprisingly, given School Leaders were
forced to work online during the lockdown, technology was mostly used to (1) hold e-meetings/ e-PLC/ e-LDP with
teachers (62 of 66 SL) and (2) to collect data on Teaching and Learning (61 of 66 SL). Interestingly, 68% of the
respondents (44 of 66) stated they used technology to collect data on the socio-emotional well being of students.

to drive a positive impact on their students before the start of the programme -

60 out of 66

with an average score of 4 out of 6 -, 91% of them (60 out of 66) stated that in

SCHOOLS

While on average, School Leaders were largely content with the use of technology

their schools there was a change in the use of technology to drive positive impact
on students in the first four months of the programme. Such a high rate in a short
time frame suggests the programme had a direct impact on this action.

made a change
in the use of tech to drive positive
impact on students, during the
first 4 months of the program

From the above, we could infer that the level of satisfaction with the use of technology before the program might have
been related to the level of awareness on tech alternatives and specifications. To support this, based on the endline
survey (conducted in April 2021):
•

98% of SL said the programme increased their awareness about tech options to support their job

•

97% of SL said they learned new things about the use of tech in their jobs from the programme

•

97% of SL said the programme better equipped them to choose/use tech to support their job

•

88% of SL reported a change in the use of tech in March alone to drive a positive impact on students (with an average
level of satisfaction from the changes at a score of 5 out of 6.)
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4a. Impact Highlights: School Leaders
In the context of the survey, changes in technology could refer to both small improvements to existing apps (such as the
use of widgets within Microsoft Teams) or the introduction of new technologies. A large number of apps, tools and
knowledge about the applications and options of ‘familiar tools’ such as Zoom, Microsoft Teams or Google Suites were
shared, and School Leaders strongly valued the opportunity to update and expand their tech knowledge. Teachable and
Padlet were repeatedly mentioned by School Leaders among the examples of new technology introduced thanks to the
programme, which helped to get more student and parent feedback and engagement. One teacher from SMK Bandar
Rinching shared the following:

“When I used Padlet, my students can write down their response there, it helped me in my home-based
teaching and learning (PdPR); students can use Padlet to give feedback to the teacher.”

The increase in students' participation is a key positive outcome from the changes in technology School Leaders
introduced to support students’ learning, which School Leaders started observing either anecdotally or based on teachers’
feedback.

3.2 Students’ access to online learning
Students’ access to online learning is a key factor influencing School Leaders’ decisions around technology. The vast
majority of schools have been monitoring and collecting data on this.
In the baseline survey, 91% of School Leaders reported that not all their students could access online learning during the
closure of schools. Most of the School Leaders indicated multiple reasons for this. Based on the five options provided, the
top three barriers were: lack of equipment (88%), lack of Internet (83%) and lack of support/capacity to utilize the online
learning tools (68%)..
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4a. Impact Highlights: School Leaders
During the lockdown in February-March, this number was down to 86%. 42 School Leaders stated they were able to
address the issue of lack of equipment, 42 were able to address the lack of internet, 32 addressed the lack of
support/capacity and 25 tackled the lack of students’ motivation. In fact, examples of School initiatives to address access
to online learning included:

•

Providing a drop-box station for parents that did not have equipment to pick up the PdPR (homebased teaching and learning) work from the school, as an alternative to online learning. Which, in
turn, minimizes the learning gap across different socio-economic backgrounds.

•

Donating SMART TVs to high need classes to help the students to explore digital learning.

•

Giving access to the computer room and lab for students to join the online class there, providing
students with lower capacity to use the online learning tools, guidance and support from teachers.

•

Creating learning videos uploaded on Youtube to support and guide students on the online learning.
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4b. Impact Highlights: Teachers & Students
This part of the report focuses on the impact the programme had on Teachers and Students (indirect beneficiaries).
Based on the information collected from surveys and interviews with School Leaders, this section aims to get an
indication of whether - building on the support they received from the Programme -, School Leaders took actions to
support teachers and students and, if so, whether they observed any positive impact as a result. The analysis relies on
the feedback obtained from School Leaders in consideration of the limitations in verifying this information with
Teachers and/or Students directly. One element to be highlighted is that it might be premature to draw any
conclusions on the impact of the programme on Teachers and Students at this point in time. In fact, it is likely that the
actual impact on Teachers and (even more so) on Students will only be observed after the Programme, once School
Leaders focus more on the implementation of the School Improvement Development Plan and on introducing
technologies to better support indirect beneficiaries.

1. Impact on Teachers
In order to assess the impact of the Programme on Teachers, the Impact Framework looked at how School Leaders
supported them to drive positive impact on students. In particular, the Programme (1) stressed the importance of
maintaining class walkthroughs1 during the transition to online learning, providing feedback to teachers and it (2)
suggested a number of other ways to support teachers (including through tech). So, the KPIs for this section looked into
these two elements.

1.1 Classes Walkthroughs & Feedback
School Leaders in Malaysia use walkthroughs to observe and strengthen the quality of teaching and learning as well as to
improve students’ engagement in the schools. Yet, during the pandemic and in the months preceding the schools’ closure
in 2020, School Leaders had to focus on a number of emerging priorities and they were not encouraged to monitor the
Teaching & Learning (T&L) quality. This resulted in low rates of walkthroughs during online learning sessions to provide
feedback and support to teachers.
As shown by the baseline survey, the focus was back on monitor T&L quality in early 2021. In fact, in February, 90% of
School Leaders stated they were supporting their teachers with walkthroughs during online learning sessions, providing
constructive feedback. This datapoint might have some biases, given School Leaders have a formal obligation to conduct
walkthroughs. Yet, when asked again in the endline survey, 72% of School Leaders stated they supported teachers with
walkthroughs and feedback in the month of March alone and all of them reported observing positive impact on Teachers.
As a result of this activity, 40 out of 42 School Leaders also stated they observed a positive impact on students.

Tool for administrators to quickly and efficiently observe, evaluate, and document teacher effectiveness. Walk-throughs are to help

1

administrators and teachers learn more about instruction and to identify what training and support teachers need.
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4b. Impact Highlights: Teachers & Students
1.2 Other ‘positive steps’ to support teachers
According to the interviews, a number of School Leaders conducted surveys to better understand the type of support
needed by teachers to continue their classes during the school closure, as well as to understand the level of mastery of
teachers on the application of technology to run online classes. Not surprisingly, surveys pointed out that teachers:
•

needed moral support and motivation to continue to conduct the teaching and learning.

•

wanted to run online classes but lacked knowledge on digital applications.

•

needed guidance on online apps and tools to keep students participation, engagement and motivation.

In response to these needs, School Leaders stated they had to provide support to teachers, sharing knowledge with
teachers - based on the Programme’s learnings - for them to master the use of digital applications to handle home based
teaching and learning (PdPR) more effectively.
By the end of the Programme, some School Leaders went as far as creating a School Improvement Development Plans that
focused on teachers’ ICT mastery. A few of them also managed to take action and launched a program named SAFADI
(Sahabat Fasih Digital), with the objective to improve the ICT skills of teachers in their school.

“We organised workshops and several sessions, we did a small group coaching led by teachers
that have mastery in ICT. In the SAFADI program*, we focus on these digital applications first
which are the Padlet, ClassDojo and Google Jamboard”.
(Puan Wardah, SMK Sultan Abdul Aziz Shah)

2. Impact on Students
In line with the international assessment system Programme for International Student Assessment (PISA), PGSL believes
that students’ wellbeing is strongly correlated to their school outcomes, which have traditionally been the core focus of
education systems. This has been even more relevant, during the pandemic. PGSL has therefore been using as a reference
the PISA indicators of five dimensions of well-being: psychological, social, physical, material, and cognitive.
One way in which the Programme attempted to address Students’ wellbeing, and in particular social and cognitive wellbeing, has been by strengthening the ability of School Leaders to (1) ensure students’ access and engagement in classes
and (2) ensure students’ participation in extracurricular activities within the school community. The sections below
review these two elements and the overall impact of the Programme on Students.

* Sahabat Fasih Digital (SAFADI) is a programme created by the school leaders to improve digital literacy among their teachers. In this
programme, they empower teachers with high mastery in ICT to deliver workshops and guide teachers who are not digitally literate to learn a few
digital applications which could engage students better in online and offline teaching and learning.
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2.1 Students’ access and engagement in classes
During the school's closure, School Leaders generally followed the guidelines of the Ministry of Education on home-based
teaching and learning, which recommended to conduct teaching and learning (PdPc) using either an online, offline or
project-based learning approach.
Some of the schools were able to use all three approaches. Yet, as indicated by the baseline survey, a large number of
students had multiple barriers to access online learning during the closure of schools. One solution adopted by various
schools was to prepare offline modules and other printed materials and make them available for students’ collection.
Students’ would then return the materials according to their schedule/deadlines.
The priorities of teachers was to make the teaching and learning (PdPc) more effective and attract students' interest.
Through the programme, School Leaders and teachers were guided on the use of different apps to make the learning
more interesting, engaging and interactive (for example, using the Jamboard). This was possible for instance through the
project-based learning - suitable for certain subjects (such as Design and Technology) - where students do the project at
home or record video in a group and send it to the teacher.
Teachers, school counseling and guidance units also conducted motivational sessions for the students before the start of
the class, and they prepared videos and TikTok messages to engage students. According to some of the interviewees,
students’ attendance got better thanks to the encouragement given to them.

2.2 Extra-curricular activities
In February, most School Leaders reported they use a mix of channels in order to ensure students’ engagement/
participation/leadership through extracurricular activities within the school community. 57 out of 65 School Leaders are
engaging the students’ teachers. Most School Leaders would also opt to engage classes/groups of students (74%) or
engage parents (71%).
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“After walking into and checking each (extra-curricular) class, I learned the reasons why students
did not attend the sessions was because their parents are working.
When their parents are working, students don't have the equipment to follow classes (online).
So, I took the decision to extend the time of extra-curricular activities from 3.00pm to 10.30 pm.
As a result, students' attendance improved”.
(Puan Intan Rozanna, SK Penaga)

2.3 Positive Impact on Students
Finally, while it may be premature to assess the impact of School Leaders’ actions on students, in the endline survey 94%
of School Leaders stated they observed a positive impact on students since the start of the programme (31 based on
their observation and 17 based on evidence).
This data point and the qualitative responses provided below indicate the Programme has been generating the expected
impact on Students. Here are examples School Leaders shared of the positive impact they observed on Students through
the introduction of online learning, apps and technology:
•

Students' attendance increased.

•

Students’ engagement/participation increased.
o Students found new ways of engaging with teachers
o More students are giving responses in Google Classroom.
o Students are getting involved more actively.

•

Students are having more fun learning using technology.

•

Students are more interested (including in virtual competitions) and motivated.

•

Students are more self-confident and have increased IT literacy.
o Students who are not confident to answer are able to participate in answering and writing answers in a
ChatBox or Padlet during home-based teaching and learning.
o Students are skilled in using technology such as Google Meet as well as uploading video and image during
the teaching and learning process.
o Increasing students' self-confidence especially in self introduction, giving opinions, and being creative in
producing arts.
o Some students who have access to virtual education are able to learn at their own pace even though it is
a second choice because it is a fact that face-to-face learning gives a different impact compared to online
learning.

•

Students have adapted to different ways of learning.

•

Students are able to follow teaching and learning more effectively.

•

Students are being more responsible in assignment submissions because they know their participation is being
recorded.

17

Case Study
This section presents a short case study to showcase the experience of School Leaders with the
Programme. This information was extracted from one of six structured interviews conducted by
PEMIMPIN GSL with School Leaders who completed the programme,

Ms. Wardah is a Senior Administrator
at SMK Sultan Abdul Aziz Shah,
an urban school in the state of Selangor
with 129 teachers and 1852 students (of which 63% from B40 families1)
During the school closure due to the pandemic, Ms. Wardah’s priority was making teaching and
learning (PdPc) more effective and attracting students' interest. With the support of the Programme,
she and her team created an Organisation Strategic Plan and a School Improvement Development
Plan (SIDP) that focused on teachers’ ICT mastery.
The management team then planned a detailed program with the main objective to improve the ICT
skills of all teachers and named it SAFADI (Sahabat Fasih Digital, or ‘Tech Savvy Friends’).
“We started early, we prepared the paperwork, conducted a survey on teachers’ readiness to conduct
home-based PdPc, we organised workshops and several sessions and we did a small group coaching
led by teachers that have mastery in ICT”.
In the SAFADI program, the SMK Sultan Abdul Aziz Shah school focused on few digital applications
first such as Padlet, ClassDojo and Google Jamboard. Ms. Wardah shared that with the use of
Jamboard (a real-time application where students can engage by drawing or writing on white
Jamboard) students formed groups and competed with each other to finish their tasks.

“(Through this program) we were reminded and became even more aware that we have a
big and important responsibility in ensuring that we can deliver learning to our students
during this tough time”.
Ms. Wardah, SMK Sultan Abdul Aziz Shah
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